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Abstract 
Feedback has considerably been acknowledged as a significant component of language teaching. Although there are several 
studies on the effectiveness of giving feedback to pre-service language teachers to improve their teaching practices by their 
instructors or their peers, the actual feedback provided by them during their micro-teaching practices has not received adequate 
attention. Therefore, the aim is twofold: to investigate the perceptions of pre-service language teachers regarding their oral 
feedback providing practices during their micro-teaching implementations, and to carry out content analysis of their micro-
teaching practices to determine the frequency and variety of the feedback provided by them during their micro-teaching practices. 
The study was carried out with 40 pre-service language teachers at Sakarya University. An open ended questionnaire with eight 
questions was employed in order to determine pre-service language teachers’ perceptions. For the actual practices, pre-service 
language teachers were asked to video record their micro-teachings, and two researchers watched them. The findings of the study 
have not been finalized yet. With the current study, similarities and differences between pre-service language teachers’ 
perceptions and their actual practices will be investigated. 
© 2016The Authors. Published by Elsevier Ltd.
Peer-review under responsibility ofthe organizing committee of GlobELT 2016.
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1. Introduction 
English language has been regarded as a lingua franca or interchangeably an international language by numerous 
researchers across the globe (Baker, 2009; Jenkins, 2006; Matsuda, 2003; Seidlhofer, 2005). Recognizing the global 
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spread of English, Graddol (2000) pointed out that the speakers of English as a second of foreign language will 
outnumber the ones who speak English as a native language and determine the future of its status as a global 
language echoing Crystal (1997). Hence, teaching English as a second or foreign language has become the focus of 
inquiry among scholars and researchers.
In language teaching, the focus on teacher education programs has been recently gaining momentum, and more 
research has been required to gain in depth understanding of the extent to which teacher education programs is 
effective and adequate for enabling pre-service language teachers to become competent teachers. It has been 
concluded thatpre-service language teachers are not prepared adequately for teaching due to the inadequacies in the 
connections made between theory and practice during teacher training programs (Grossman, 2005). The current 
research has been focusing on the effects of teacher education programs on the cognitive changes in pre-service 
language teachers regarding teaching, and on the changes of pre-service language teachers’ behaviors in their 
teaching practices (Cheng et al., 2008). The general view among researchers is that the reflections of the conceptions 
and practical theories shaped by in-service or pre-service language teachers’ beliefs and value systems can clearly be 
observed in their teaching performances. 
On the other hand, Pajares (1992) underlined the difficulty of changing pre-service language teachers’ beliefs if 
they are not contradicted during program implementation. This brings out the necessity of the inclusion of practices 
challenging pre-service teachers’ existing beliefs in teacher education programs in order to equip them with the 
necessary skills for teaching. Moreover, Richards (2008) pointed out the considerable need for qualified English 
language teachers across the globe and for more effective approaches to their preparation and professional 
development. The applications performed in the academic courses of the education programs including presentations 
and micro-teaching practices may enable pre-service language teachers to gain experience regarding teaching and to 
see their own self-efficacy (Taskaya, 2014). 
As a method to improve the quality of teacher education, micro-teaching, providing pre-service language teachers 
with theteaching practices, has been adopted since 1960s. Microteaching has been regarded as an effective method 
offering the opportunity of planning and implementing new teaching strategies to pre-service language teachers who 
can make the connection between the theory and the practice (Gorgen, 2003; Gurses et al., 2005; Saban&Coklar, 
2013). In order to allow pre-service language teachers to reflect on their performances, video-recordings have 
increasingly been utilized in teacher education programs. There have been several studies investigating the use of 
video-recordings of pre-service language teachers’ teaching performances with the aim of creating a reflective 
teaching environment (Ball, 2000; Eksi, 2012; Gallimore& Stigler, 2002).The findings reveal that video-recordings 
are regarded as very useful since pre-service teachers get the chance to watch their own performances and reflect on 
them. However, what is neglected here is the specific focus on separate teaching skills such as classroom 
management, error correction, asking questions, teacher talking time, language use, and giving feedback to the 
students. In the current study, it is aimed at investigating the frequency of feedback provided by pre-service 
language teachers for language learners and its variety. The research questions are as follows: 
1. What are Turkish pre-service English language teachers’ perceptions of their own feedback providing 
practices in micro-teaching implementations? 
2. What types of oral feedback do Turkish pre-service English language teachers give in micro-teaching 
implementations? How frequently do they use each type? 
2. Theoretical Framework 
Becoming competent in language teaching has always been a complex and challenging endeavor which requires 
many qualifications. Goe& Stickler (2008) defined teacher qualifications as credentials, knowledge, experiences, 
teaching strategies, and assessment activities that a teacher brings to the job.
According to teacher education standards of Council for the Accreditation of Educator Preparation (CAEP) 
(2014), teacher candidates and completers: (1) know subject matter (including pedagogical content knowledge) and 
pedagogy, (2) teach students in schools effectively and demonstrate their impact on P-12 student learning, (3) 
nurture the academic and social development of all students through professional dispositions such as caring, 
fairness, and the belief that all students can learn, (4)  use technology to enhance their teaching, classroom 
management, communications with families, and assessment of student learning, (5) work collaboratively with the 
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community and other school personnel to support student learning, and (6)  engage in ongoing learning that 
improves practice. In line with the standards of CAEP, the standards set by Ministry of Education (MoE) (2006) in 
Turkey are as follows: (1)personal and professional values-professional development, (2) knowing the student, (3) 
learning and teaching process, (4) monitoring and evaluation of learning and development,  (5) school-family and 
society relationships, (6) knowledge of curriculum and content. 
Due to the shift in the nature of language teaching towards more communicative and interactive view which is in 
line with the theory claiming that language development requires social interaction, a change in language teachers’ 
presumed qualifications has been required as well (Richards &Rodgers, 2001). In language teaching context, one of 
the most crucial determinants of efficiency through social interaction can be language teachers’ choice of feedback 
which is an important component of the formative assessment process since it provides information to both teachers 
and students about students’ progress in reaching classroom learning goals (Brookhart, 2008).  
 “The teacher evaluates development and achievement of students with regard to learning. The teacher ensures 
self-evaluation and peer-to-peer evaluation of students. The teacher uses evaluation results to improve the teaching 
process and shares the results with students, parents, administrators and other teachers” (MoE, 2006, p. 12). Under 
the category learning and teaching process, it was stated that teachers are expected to provide constructive and 
explanatory feedback to his/her students. Therefore, the majority of teacher education programs consist of video-
based micro-teaching practices, which were developed at Stanford University in the late 1960s (Allen, 1966), for 
pre-service language teachers to have field experiences in which they can “meld theory into teaching” (Santagata, 
Zannoni& Stigler, 2007, p.124).  
The change in language teaching has created a new interest among scholars regarding the use of videos for the 
education of pre-service teachers so as to develop their conceptual understanding of teaching pedagogy and the 
subject matter (Ball, 2000; Gallimore& Stigler, 2002) since it enables pre-service language teachers to detect, 
diagnose, and develop instructional practices for their professional developments. Therefore, pre-service language 
teachers are provided with the chance to analyze their own teaching practices in more detailed ways paying attention 
to specific concepts and ideas. 
In brief, with the aim of determining the uses of feedback types of Turkish pre-service language teachers 
studying at Sakarya University in Turkey, the two researchers conducted the current study employing an open-ended 
questionnaire and analysis of the video recordings of pre-service language teachers’ micro-teaching practices. 
3. Methodology 
3.1. Statement of the Problem 
The studies conducted so far have put forth that feedback is crucial for learners’ continuous development (Hattie 
&Timperley, 2007; Henderlong&Lepper, 2002; Kluger&DeNisi, 1996). However, it has also been noted that the 
type of feedback or the way one uses to provide it may have an impact on the effectiveness of feedback (Hattie 
&Timperley, 2007). Thus, prospective teachers’ habits of giving feedback have an undeniable role in learners’ 
performance in the future, but the reserchers along with the four colleagues that are interviewed have obsered that 
prospective language teachers are not fully efficient in feedback provision. These observations pave the way for a 
closer investigation of the prospective language teachers’ feedback practices in micro-teaching implementations. 
Besides, their perceptions of feedback are explored as well to help the practitioners and curriculum designers to 
better design the teacher training sessions in accordance with prospective teachers’ opinions and identifications. 
3.2. Purpose Statement and Research Problems 
The study aims to investigate the prospective teachers’ perceptions of giving feedback in micro-teaching 
implementations, and to reveal types of feedback they use along with the frequency of each type. The following 
research questions guide the study: 
1. What are Turkish pre-service English language teachers’ perceptions of their own feedback providing practices in 
micro-teaching implementations? 
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2. What types of oral feedback do Turkish pre-service English language teachers give in micro-teaching 
implementations? How frequently do they use each type? 
 
3.2.1. Micro-Teaching and Feedback Provision Practices 
Micro-teaching implementations followed a standardized order. Prospective teachers initially prepared their 
lesson plans, in which they specified the attainment targets, profile of the target group of students, activities, and 
other details. Then, they implement their plans in the classroom setting under the supervision of the instructor to 
their peers acting as students. They were videotaped and watched following the implementation to gain a deeper 
insight into the strengths and weaknesses. Subsequent to each micro-teaching session, self-reflection and feedback 
were embedded. On the basis of the feedback they receive from the peers and the instructor, they repeated their 
practices, and the same cycle was followed. The present study is concerned with the feedback provided by the 
prospective teachers during micro-teaching sessions for the students, who are actually peers of the presenter.  
3.3. Site and People of the Study 
The study was conducted at a state university in Turkey with 40 third-year BA students majoring in the 
department of English Language Teaching. The students all enrolled in the course entitled Language Teaching 
through Literature in 2015-2016 Academic Year, Fall Term. In the theoretical hours, students were familiarized with 
the approaches to using literature in language teaching, and with specific characteristic features of each genre in line 
with language teaching methods and techniques. Applied hours were devoted to micro-teaching implementations, 
through which the prospective teachers bridged the gap between theory and practice. All the participants were 
familiar with micro-teaching implementation due to ELT Methodology course they all succeeded in the second year 
of the four-year program. The prospective teachers were assumed to be at B2 according to CEFR (Common 
European Framework of Reference for Languages) depending on their proficiency test scores they had got in order 
to pass the preparatory class and their university placement test scores. 
3.4. Data Collection and Analysis 
In order to explore prospective teachers’ perceptions of giving feedback in micro-teaching implementations, an 
open-ended questionnaire was used. Manifest content analysis method (Potter & Levine-Donnerstein, 1999) was 
employed to identify the codes and themes in the qualitative data. For determining the types of feedback they use 
and frequency of each type, video recordings were observed by both researchers’ separately in compliance with 
theory-driven content analysis (Potter & Levine-Donnerstein, 1999).  
Two main categories were used to classify the feedback given by the prospective teachers; praise (Salili, 2001) 
and oral corrective feedback (Lyster&Ranta, 1997). For the second category, the types are listed as recast, 
elicitation, explicit correction, metalinguistic feedback, request for clarification, and repetition. The feedback 
practices are put into one of these categories.   
4. Results 
The first part of the results deals with the perceptions of Turkish pre-service English language teachers since the 
first research question was about determining the perceptions of Turkish pre-service English language teachers’ 
perceptions of their own feedback providing practices in micro-teaching implementations. Table 1 summarizes the 
distribution of Turkish pre-service language teachers’ opinions regarding feedback.  
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Table 1.Turkish pre-service language teachers’ understanding of feedback. 
The meaning of Feedback Number Percentage 
Positive and negative sides of the performance 21 52,5 
Correcting mistakes 5 12,5 
Constructive criticism and advice/tips 12 30 
Acceptability of the answer 2 5 
 
Overall, as the percentages presented in Table 1indicates, the majority of the participants consider feedback as a 
sign of positive and negative sides of the performance whereas very few of the participants regard feedback as a sign 
of the acceptability of the answer. In Table 2, the responses of pre-service language teachers to the question 
regarding the role of feedback they provide as a teacher in micro-teaching are demonstrated.  
Table 2. Turkish pre-service language teachers’ understanding of the role of feedback they provide 
The role of feedback Number Percentage 
To improve learning 19 47,5 
To encourage students 17 42,5 
To guide students 2 5 
To create a bond 2 5 
 
As it can be seen from Table 2, the majority of Turkish pre-service language teachers think that they employ 
feedback so as to improve students’ learning and to encourage students respectively. On the other hand, the role of 
feedback to guide students and to create a bond with students is mentioned by a few participants. Table 3 presents 
the frequency of pre-service language teachers’ feedback practices from their perspectives.  
Table 3. Turkish pre-service language teachers’ perceptions of the frequency of feedback they provide 
The frequency of feedback Number Percentage 
Depends 14 35 
Always 6 15 
Often 15 37,5 
Rarely 5 12,5 
 
As it is displayed in Table 3, the majority of the participants stated that they often provide feedback in their 
micro-teaching practices whereas 35% of the participants reported that the frequency of feedback depends on some 
factors, and those factors are listed as age, level, situation, readiness, anxiety, and time.  
In Table 4, the perceptions of the participants regarding the effectiveness of their feedback practices in micro-
teaching implementations are shown with reasons. 
Table 4. Turkish pre-service language teachers’ perceptions of the effectiveness of feedback they provide 
The effectiveness of feedback Number Percentage 
Effective 30 75 
Ineffective 10 25 
 
As Table 4 indicates, the majority of the participants perceived their feedback practices in micro-teaching 
implementations as effective while 25% of the participants reported that the feedback provided during micro-
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teaching implementations was ineffective. The reasons for the positive perceptions were detailed as the role of 
feedback to encourage students to participate and to improve their learning whereas the reason for the 
ineffectiveness of their feedback practices was explained with the artificiality of the micro-teaching environment.  In 
order to gain deeper understanding, Turkish pre-service language teachers’ perceptions regarding the effectiveness 
of focusing on positive or negative aspects of students’ performances during micro-teaching implementations were 
questioned. The majority of the participants (N=21) stated that both negative and positive aspects of the 
performances should be paid attention to. On the other hand, 17 participants put forward that positive sides should 
be focused more, and only 2 participants mentioned the negative aspects of the performances to be taken into 
account while providing feedback. The sample extracts from Turkish pre-service language teachers’ responses are 
provided below: 
 
“Both of them are important because teachers should motivate students with positive feedback. Furthermore, 
teachers should provide negative feedback in order to make students realize their mistake.” 
“Focusing on positive feedback is more effective in my opinion since it reinforces the positive sides of the learner.”  
“Feedback given for negative aspects is better because the learners obtain the correct form as soon as they make 
the mistake.” 
 
When Turkish pre-service language teachers were asked about their focus on positive and negative aspects of 
students’ performances, the finding was interesting because the majority of the participants (N=25) stated that they 
mainly focus on positive aspects unlike their responses to the previous question stating that both negative and 
positive aspects should be paid attention to. While 14 of them reported that they focus on both aspects, only one 
participant mentioned the negative aspects of the students’ performances. The sample extracts from Turkish pre-
service language teachers’ responses are provided below: 
 
“I generally use positive feedback because I want students to be active, positive, and motivated during the 
activities.” 
“I use negative feedback in order to improve accuracy in learning.” 
“I use them both because the students need both. A teacher should now when and how to use both feedback without 
humiliating or spoiling the students.”  
 
In order to find out whether pre-service language teachers observed any changes in students’ performances 
during micro-teaching practices, Turkish pre-service language teachers were asked to report if there were any and 
provide examples. 72% of the participants stated that they observed a positive change in students’ performances 
while 28% of them reported no change in students’ performances. A sample extract from a Turkish pre-service 
language teacher’s response is provided below: 
 
“One of my students, who is quite lazy, answered a question correctly. When I said “Well done! Perfect!”, he smiled 
and tried to do his best in order to answer other questions.”  
 
As for the last question of the open-ended questionnaire, the Turkish pre-service language teachers were asked 
about the situations in which they feel the need to provide feedback during their micro-teaching practices. The 
responses of the pre-service language teachers varied including obvious mistake or wrong answer (37, 5%), after 
each question (2, 5%), disruptive behaviors (5%), praising hard work (25%), and boosting motivation (30%). When 
the percentages of the situations which are related to focusing on the negative aspects of the students’ performances 
are compared to the ones which are associated with the positive aspects, it is clearly seen that Turkish pre-service 
language teacher feel the need to provide feedback to students with an aim of increasing the positive sides of the 
students’ performances.  
 
The second part of the results deals with the types and the frequency of oral feedback types of Turkish pre-
service English language teachers in micro-teaching implementations so as to answer the second research question 
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aiming at determining the types of oral feedback practices and the frequency of each type.  The summary of the 
relevant findings is presented in Table 5.  
 
 
Table 5. The type and the frequency of feedback Turkish pre-service English language teachers provide 
 
The type  of feedback The frequency Samples 
Praise 844 That’s amazing! 
Good! Well done! 
It’s interesting! 
Recast 25 S1: I not know 
this 
T: You don’t 
know this. 
Elicitation 92 T: Then, what is 
chimney? 
Explicit correction 90 No, it is not ‘say’ 
but it is ‘said’.  
Meta-linguistic feedback 0 Not observed 
Request for clarification 19 Sorry, I can’t get 
what you mean. 
Repetition 28 If I love someone, 
I should kill or 
bury her! 
 
Overall, as it is displayed in Table 5, 40 Turkish pre-service English language teachers provided feedback 1098 
times in their micro-teaching implementations including various types of feedback except meta-linguistic feedback. 
The most frequently employed type of feedback during micro-teaching practices is observed to be praise. When the 
frequency of praising is compared to the frequency of other types of feedback employed by participants, it can be 
seen that there is a huge difference. A very interesting finding is about the fact that meta-linguistic feedback is not 
used by any of the participants of the current study. Another interesting finding is that the frequency of elicitation 
and explicit correction is almost the same although the two are totally different types of feedback. Request for 
clarification is observed to be the least preferred one among Turkish pre-service language teachers in their micro-
teaching implementations after meta-linguistic feedback type.  
5. Discussion and Conclusion 
The conclusions which can be derived from the results of the current study are as follows: 
x The students’ perceptions of feedback align with Babkie (1998), who maintains that both spoken and written 
feedback need to be given, and that each should cover positives and negatives.  
x In line with the findings of the study conducted by Partin, et al (2009), Turkish pre-service language teachers 
considered teacher praise as an effective strategy to reinforce students’ appropriate behavior and to provide 
opportunities for students to correctly respond to academic demands. 
x Praise is observed as the most frequently used feedback type in line with the findings related to the artificiality of 
micro-teaching (Ekúi, 2012; Kartal et al., 2012; Stanley, 1998). 
x The reason for the lack of meta-linguistic feedback in micro-teaching implementations may be explainedwith the 
acceptance of Communicative Language Teaching as a current trend in English language teaching (Dörnyei, 
2009). 
x The importance attached to praise as an effective type of feedback is in line with the findings related to the 
effectiveness of praise on undergraduate students’ language development (Shanab et al., 1981). 
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Based on the conclusions derived from the results, it is necessary to mention the recommendations for further 
studies. 
Firstly, the importance of feedback provided to language learners by their teachers to develop their language 
skills is stressed once again with the findings of the current study. However, the researchers have realized that there 
is a need for further studies to be conducted specifically on the type and the frequency of feedback provided by pre-
service language teachers to determine their competencies in providing feedback.  
Secondly, it may also be useful to carry out studies to compare the practices of pre-service and in-service 
language teachers to see if there are differences occurring in real classrooms since Turkish pre-service language 
teachers put forward the artificiality of micro-teaching implementations. 
Thirdly, the researchers are planning to provide trainings on feedback types and find out if it creates any 
difference in their feedback providing practices. Therefore, further experimental studies can be conducted so as to 
see if the lack of some types of feedback in micro-teaching practices results from not being aware of those types of 
feedback. 
Fourthly, in the current study, the micro-teaching implementations varied according to English proficiency level 
including all levels and the effects of the proficiency level of the students that the micro-teaching practice is 
designed are not taken into consideration. Hence, further studies can be carried out with a set proficiency level for 
pre-service language teachers who are acting like students during the micro-teaching practice so as to eliminate the 
possible effect of it.  
In short, the significance of providing appropriate feedback to language learners should be firstly accepted by 
language teacher trainers so as to equip pre-service language teachers with necessary skills to provide feedback to 
their students. Another point that language teachers should pay attention is the perceptions of pre-service language 
teachers regarding the micro-teaching implementations since they are regarded as artificial so feedback provided 
during micro-teaching practices is not effective although there are studies indicating that micro-teaching 
implementations are perceived as effective in terms of improving their teaching skills and knowledge (He & Yan, 
2011; Görgen, 2003). Hence, further studies on pre-service language teachers’ micro-teaching practices and the 
types of feedback they provide during micro-teaching implementations are required to be carried out with pre-
service language teachers from different teacher education contexts to reach results which can be generalized to the 
majority.  
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